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Abstract:
Test anxiety has become one of the most burning issues of modern school education.
Academic Achievement of students is very much depending upon the test anxiety. Present
research study was carried out on a sample of 684 high school students. Sample was drawn
from different high schools of Kokrajhar District, (Assam)India by employing purposive
sampling technique. Analysis was done by calculating simple percentage and Pearson
Correlation (r). A wide range of literature review was done before conducting the study.
Findings of the study revealed that a significant negative correlation was found between
academic achievement and attest anxiety of high school students. Further researches are
suggested for more generalised results in relation to other variables like gender, management
type of institution, locality, medium of instruction, socio-economic status of the parents etc.
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1. Introduction:
Identifying the factors influencing students’ academic achievement and performance is a primary
goal of educational researchers. Test anxiety is a major predictor of academic achievement. At
present, under the formal education system, examination and achievement of the students in
those examinations play a vital role as their future mostly depends on this. Scores which they get
in the examination decide their scope in the field of higher education and thus it is a predictor of
their career enhancement too. Performing well in the examination in order to achieve higher
scores somehow becomes mandatory and thus it develops a lot of examination anxiety among the
students.
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Test anxiety can be defined as the reactions to stimuli that are associated with a person’s
experience of testing situations (Sieber, 1980). It can also be defined as the reaction that students
exhibit during, before or after examinations.
Now-a-days testing has become an inherent part of our modern society. Not only in the field of
education, but in every sphere of life and many important choices or selections are based on test
scores. Spielberger and Vag (1995) pointed out that scores of achievement tests and academic
performance are widely used in evaluating applicants for jobs and admissions into various
educational programs. Examination stress and test anxiety have become pervasive problems in
modern education system. Sarason (1959) said that people live in a test-conscious and test-giving
culture where the lives are in part determined by their performance in the test. Spielberger and
Sarason said that students with high test anxiety generally possess lower academic achievement;
whereas students with moderate levels of test anxiety perform the best. Hembree (1988) also
stated that highly anxious students generally commit more errors in comparison to the others.
Many studies have also revealed that test anxiety is negatively associated with academic
achievement (Rezazadeh & Tavakoli,2009; Pleg, 2009). Jain (2012) also found a negligible
negative correlation between academic anxiety and academic achievement irrespective of
genders.
A large number of studies supported the views of Spielberger and Sarason by stating that
students with higher levels of anxiety have low academic achievement (Luigi, et al. 2007;
Hamza, 2007; Sena, et al. 2007; McCraty, 2007; Rana & Mahmood, 2007; Kumar & Karimi,
2010; Gaurdy, & Spielbergr, 1971; Hancock, 2001; Cassady Johnson, 2002; Jing, 2007; Pleg,
2009; Ali, Awan,Batool, & Muhammad, 2013).
The high school in Assam refers the grades 9 and 10 under secondary stage of education. It is a
very important stage because it provides a sound foundation for the future higher education. But,
due to academic anxiety caused by different factors like school system, family environment,
social environment, socio-economic status of the parents, high expectations of family and society
etc. students become test anxious which again negatively affect their performance during tests.
Academic achievement is affected by several factors and test anxiety is one of them. The present
study is an attempt to reveal the levels of test anxiety of the high school students before the
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examination, to find out their academic achievement with the help of HSLC result and also to
find out the relationship between test anxiety and academic achievement.
2. Significance of the study:
The present study has mainly tried to focus on the relation between test anxiety and academic
achievement of the high school students of Kokrajhar district. The place is growing slowly and
still fails to provide excellent educational facilities to the students of this area. Hence, the
researcher has found it very significant to conduct the study in such an area which is developing
gradually through various struggles and movements. It is situated in the North-Eastern region of
India. It is predominantly inhabited by the people of Bodo community. But, people from
different communities like Assamese, Bengali, Nepali, Santali and many other also live
peacefully here. It is an administrative district of Bodoland Territorial Council. A large number
of students appear every year in the high school final examination which is known as HSLC
from this district. Hence, the researcher found it very much suitable to investigate the levels of
test anxiety among high school students in relation to their academic achievement irrespective of
their community, gender, religion, socio-economic status, medium of instruction etc.
3. Objectives:
The objectives of the present study are mentioned below1. To study the different levels of Test Anxiety.
2. To find out the academic achievements of the students.
3. To study the relationship between test anxiety and academic achievement of high school
students.
4. Delimitations of the study:
 The findings of the study are delimited to the students of Kokrajhar District in Assam
(India) only.
 Students appeared in HSLC examinations are selected to conduct the study.
 The present study only covers the students from academic session 2015-2016.
 Schools are selected under the Board of Secondary Education, Assam only.

5. Methodology:
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Before executing any research, it is important to set a clear methodology. A systematic plan is
necessary to find suitable answers of the research questions. Methodology reflects the complete
structure of the study. The researcher includes different steps in research plan to find some
suitable outcome of the problem. The methodology of the present study is discussed below5.1 Method used in the present study:
Descriptive researches are designed to gather information about the present status of any
phenomenon. Here, the researcher investigates the event in its original form. In the present study,
the investigator has used the Descriptive Survey method.
5.2 Population:
Population of the present study covers total 6845 students who appeared in the HSLC
examination from Kokrajhar district during the academic year 2015-2016. They are considered
as the population of the study irrespective of their gender, medium of instruction, management
type of the institution etc.
5.3 Sample:
For the present study Purposive Sampling technique was used and 10% of the population i.e. 684
students were considered as the sample to collect data.
5.4 Variables:
The variables of the present study are mentioned below:
1. Dependent variable: Academic achievement
2. Independent variable: Test anxiety
5.5 Tools used for Data Collection:
In the present study the researcher has used one standardized tool i.e. Test Anxiety Scale,
developed by V. P. Sharma to collect data regarding test anxiety. This was a five-point scale,
consisted of 25 items. Each item carried 5 responses ranging from minimum to maximum levels
of Test Anxiety. Time was limited to 30 minutes for giving responses to all the items.
Final results or ranks achieved by the students in the HSLC examination (year 2016) were
considered as an index of their level of Academic Achievement. Personal data Sheets were
developed by the investigator to collect the necessary information of the students.
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5.6 Collection of data:
After completing the selection process of sample, the investigator visited different high schools
in Kokrajhar district personally to collect the primary data. The investigator administered the
Test Anxiety Scale on a total number of 684 high school students. This test was conducted just
before 3-6 months (September-November, 2015) of the HSLC examination (February, 2016).
Full freedom was given to the students to ask anything doubtful or difficult during the test. After
30 minutes, the investigator collected the filled scale. Regarding academic achievement, the
investigator had to wait till the result was declared by the board (May, 2016). After collecting the
results of each sample from the respective schools the findings of the studies were summarized.
Secondary data was collected by the investigator from different office records, articles, journals
etc.
6. Findings:
After collecting the required data, the next phase is to analyze and interpret it correctly. Here, the
investigator tries to make meaningful interpretation of the raw data. In the following discussion
we may find detailed information about various findings of the present study6.1 Levels of Test Anxiety of high school students:
In the present study the investigator had collected data regarding the test anxiety of high school
students, who appeared in the HSLC examination in 2016. Test Anxiety Scale of V. P. Sharma
was used to collect data. The investigator has tried to find out the different levels of test anxiety
as categorized by the test developer on the basis of the different ranges of scores. The collected
data is mentioned belowTable 1: Levels of Test Anxiety

The

Levels of Test Anxiety

Number of students

Percent (%)

HIGH

245

35.76

LOW

159

23.26

NORMAL

280

40.98

Total

684

100

above

mentioned data represents different levels of test anxiety among the high school students selected
from different institutions. According to the norms of the test stated by the test developer, scores
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between 75th percentile and above indicate ‘High Test Anxiety’, scores between 25th percentile
and below indicate ‘Low Test Anxiety’ and scores between percentile 25 and 75 indicate
‘Normal Test Anxiety’. It can be seen in the above mentioned table that 35.76% high school
students possess High test anxiety as 40.98% students possess Normal test anxiety and 23.26%
possess Low test anxiety. Hence, it can be concluded that majority of the high school students
possess Normal Test Anxiety. These levels can also be shown with the following graphical
representation of dataFig. 1: Levels of Test Anxiety
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6.2 Academic achievement of students:
Here, we have found the achievement of the sample students in the HSLC examination, 2016.
The Secondary Board of Education, Assam categorized its students under three divisions
particularly on the basis of their scores. The achievement of the students can be clearly shown in
the following table-

Table 2: Academic Achievement of sample students
Divisions

Number of

Percent (%)

students
First (1st)

147

21.49

Second (2nd)

326

47.66
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Third (3rd)

211

30.85

684

100

Out of the 684 students majority of the students (47.66%) secured second division. 30.85%
students secured third division and lowest 21.49% students secured first division. It is quite
normal that the number of students securing first division is less as it requires higher percentage.
The findings are shown below with the help of graphical representationFig. 1: Academic Achievement of sample students
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6.3 Relation between Test Anxiety and Academic achievement:
Test anxiety is nothing but a specific and situational expression of emotion. Hence, it is quite
obvious that the thought and feeling of securing higher marks in the exam will also affect the
levels of test anxiety. Different researchers in their works have also established the fact that these
variables are correlated. Keeping this fact in mind, the investigator has made an attempt to study
the relationship between test anxiety and academic achievement of the high school students and
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for the purpose product moment co-efficient of correlation is computed. The collected data was
analyzed and shown below-

Table No. 3: Co-efficient of correlation between Test Anxiety and Academic Achievement
Variables

Correlation coefficient

Level of significance

Test anxiety

- 0.82

Significant at 0.05 level

Academic
Achievement

The result shown above has revealed a significant outcome. It has shown that the relationship
between Test Anxiety and Academic achievement of high school students (r= 0.082) is negative
and significant, which means an increase in the test anxiety will decrease the academic
achievement and vice versa.
7. Conclusion:
A little anxiety or pressure during the test allows the students to be attentive and focused. But,
excessive anxiety will always hamper their test performances. Academic achievement of students
is very much dependent upon the curriculum structure, school environment, quality of teachers,
teaching methods, teaching aids etc. When a student gets all the educational facilities properly,
chance of test anxiety is quite less. In the present research, a significant negative correlation was
found between the test anxiety and academic achievement of students. Thus, it is necessary for
teachers, parents, administrators and other concerned persons to ensure better educational
environment with all required facilities which would help the students to perform better.
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