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Abstract

Motivation is widely recognized as a  critical factor in Second Language  Acquisition 

(SLA),  influencing  the  success  and  persistence  of  learners  in  mastering  a  new 

language.  This  study  explores  the  role  of  motivation  in  English  language  learning,

drawing on insights from prominent SLA theories and empirical research. The paper 

examines  different  types  of  motivation,  including  intrinsic,  extrinsic,  instrumental,

and  integrative,  and  their  impact  on  learners'  language  proficiency  and  engagement.

Additionally, it highlights how motivational factors interact with other variables, such 

as  age,  learning  environment,  and  cultural  context.  The  findings  underscore  the 

importance  of  fostering  motivation  through  tailored  teaching  strategies  and  learner-

centered  approaches.  By  synthesizing  theoretical  perspectives  and  practical 

implications,  this  research  contributes  to  a  deeper  understanding  of  how  motivation 

shapes  the  process  of  English  language  acquisition  and  offers  recommendations  for 

educators and policymakers to enhance learner outcomes.

Keywords:  Motivation,  Second  Language  Acquisition  (SLA),English  Language,
Learning,  Intrinsic  Motivation,  Extrinsic  Motivation,  Integrative  Motivation,
Instrumental  Motivation, Language  Proficiency
Learner  Engagement, Teaching  Strategies.

Introduction

Learning  English  as  a  second  language  (L2)  is  a  complex  process  influenced  by  a 

multitude  of  cognitive,  social,  and  emotional  factors.  Among  these,  motivation  has 

been consistently identified as one of the most significant determinants of success in

second language acquisition (SLA). Motivation not only initiates and sustains learners’

efforts  but  also  shapes  the  quality  of  their  engagement  and  their  ability  to  overcome
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challenges in the language-learning process. As such, understanding the role of 

motivation is critical for both theoretical advancements in SLA research and practical 

improvements in language teaching and learning. 

Motivation in language learning has been extensively studied within various 

theoretical frameworks, including Gardner’s Socio-Educational Model, Dörnyei’s 

L2 Motivational Self System, and Self-Determination Theory (SDT). These 

frameworks highlight the multidimensional nature of motivation, which encompasses 

intrinsic factors such as personal interest and enjoyment, as well as extrinsic factors 

like career prospects and societal expectations. In particular, the distinction between 

integrative motivation (the desire to connect with the target language culture) and 

instrumental motivation (the practical benefits of learning a language) has provided 

valuable insights into learners’ goals and behaviors. More recently, Dörnyei’s 

emphasis on the Ideal L2 Self—a learner’s vision of themselves as a successful 

language user—has further enriched our understanding of how motivation operates in 

the context of SLA.Despite its acknowledged importance, motivation remains a 

dynamic and context-dependent construct, influenced by individual differences, 

learning environments, and cultural factors. For instance, learners in different 

educational or societal settings may prioritize different types of motivation, and their 

motivational trajectories may evolve over time. Furthermore, the interplay between 

motivation and other SLA variables, such as anxiety, self-efficacy, and language 

aptitude, adds layers of complexity to the study of motivation in language learning. 

This study aims to explore the influence of motivation on English language learning, 

drawing on insights from SLA research. Specifically, it seeks to examine how 

different types of motivation (e.g., intrinsic vs. extrinsic, integrative vs. instrumental) 

affect learners’ proficiency and engagement, as well as the role of motivational 

strategies in enhancing learning outcomes. By situating the discussion within 

established SLA theories and empirical findings, the study contributes to a deeper 

understanding of the motivational factors that drive successful language acquisition. 

Moreover, it offers practical implications for language teaching, emphasizing the 

importance of fostering motivation through tailored instructional practices and 

learner-centered approaches.In addressing these issues, this paper underscores the 

1307 



International Journal of Psychosocial Rehabilitation, Vol. 23, Issue 01, 2019 
ISSN: 1475-7192  
 
 

critical role of motivation as both a theoretical construct and a practical tool in 

English language learning. By bridging the gap between SLA research and classroom 

practice, it highlights the potential for motivation to transform language learning 

experiences and outcomes, ultimately empowering learners to achieve their linguistic 

and personal goals. 

Literature Review  

Motivation is a crucial factor in Second Language Acquisition (SLA), particularly in 

the context of English language learning, which has become essential in today’s 

globalized world. Various studies have explored motivation from theoretical and 

empirical perspectives, offering valuable insights into its dimensions and implications. 

This review examines six key articles on motivation in SLA, focusing on English 

language learners. 

Gardner and Lambert’s (1972) foundational work introduced the Socio-Educational 

Model of motivation, which distinguishes between integrative and instrumental 

motivation. Integrative motivation refers to a learner’s desire to integrate with the 

culture of the target language community, while instrumental motivation focuses on 

practical benefits, such as career advancement or academic success. Their research 

demonstrated that integrative motivation was more effective in promoting language 

acquisition, emphasizing the role of positive attitudes toward the target language and 

its speakers. This model is particularly relevant to English language learning in 

contexts where learners have opportunities for cultural immersion or interaction with 

native speakers. However, in globalized contexts, instrumental motivation often 

dominates due to the economic and educational advantages associated with English 

proficiency, which the model does not fully address. 

Dörnyei’s (2005) L2 Motivational Self System represents a significant shift in 

motivation research by focusing on learners’ self-concepts and identity. The model 

comprises three components: the Ideal L2 Self, the Ought-to L2 Self, and the L2 

Learning Experience. The Ideal L2 Self reflects learners’ aspirations to become 

proficient language users, while the Ought-to L2 Self represents external pressures 

and obligations. The L2 Learning Experience highlights situational factors, such as 

classroom dynamics, that influence motivation. This model is particularly relevant in 
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English language learning, where learners often aspire to participate in global 

communication or achieve career goals. It underscores the importance of aligning 

language instruction with learners’ personal goals and visions. However, its focus on 

individual differences may overlook broader sociocultural factors that shape 

motivation. 

Deci and Ryan’s (1985) Self-Determination Theory (SDT) provides a psychological 

framework for understanding motivation, distinguishing between intrinsic and 

extrinsic motivation. Intrinsic motivation arises from internal factors, such as 

enjoyment or interest in the language, while extrinsic motivation is driven by external 

rewards or pressures. SDT emphasizes the importance of autonomy, competence, and 

relatedness in fostering intrinsic motivation. Learners who feel a sense of control over 

their learning and perceive themselves as capable are more likely to engage deeply 

with the language. In English language classrooms, creating autonomy-supportive 

environments can significantly enhance motivation. For example, allowing learners to 

set their own goals or choose learning activities can foster intrinsic motivation. 

However, SDT’s emphasis on intrinsic motivation may not fully account for contexts 

where extrinsic factors, such as economic incentives, play a dominant role in English 

language learning. 

Yashima’s (2002) study explores the relationship between motivation, attitudes, and 

Willingness to Communicate (WTC) in English as a Foreign Language (EFL) learners 

in Japan. The study introduces the concept of international posture, which reflects 

learners’ attitudes toward globalization and intercultural communication. Learners 

with a strong international posture were found to be more motivated to learn English 

and more willing to use it in real-life situations. Motivation was closely linked to 

WTC, with more motivated learners demonstrating greater confidence in using 

English. This study highlights the importance of fostering a global mindset in English 

language learners, particularly in contexts where opportunities for interaction with 

native speakers are limited. However, the focus on Japanese learners may limit its 

generalizability to other cultural contexts, and the concept of international posture 

requires further exploration. 
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Ushioda (2011) emphasizes the role of identity and autonomy in language learning 

motivation. She argues that learners are more motivated when they see language 

learning as a way to express their authentic selves. The study highlights the 

importance of personal agency and self-expression in sustaining motivation. For 

example, a learner who views English as a means of sharing their ideas or connecting 

with others is more likely to remain engaged. Ushioda also stresses the role of 

autonomy, suggesting that learners are more motivated when they have control over 

their learning process. This perspective is particularly relevant in learner-centered 

English classrooms, where fostering autonomy and self-expression can enhance 

motivation. However, the emphasis on identity may overshadow other motivational 

factors, such as external rewards or institutional pressures, that influence learners in 

certain contexts. 

Lamb’s (2004) study examines the concept of integrative motivation in the context of 

globalization, focusing on Indonesian learners of English. The study challenges 

traditional definitions of integrative motivation, arguing that learners in globalized 

contexts are often motivated by a desire to integrate into an imagined global 

community rather than a specific target language community. Lamb introduces the 

concept of global integrative motivation, which reflects learners’ aspirations to 

participate in a globalized world. For example, Indonesian students were motivated to 

learn English as a means of accessing global opportunities, such as higher education 

or international careers. The study also highlights the influence of socioeconomic 

factors on motivation. This perspective is particularly relevant in contexts where 

English is taught as an international language. However, the concept of global 

integrative motivation requires further exploration and validation in diverse contexts, 

and the study’s focus on Indonesian learners may limit its applicability to other 

settings. 

Objectives: 

To explore the relationship between motivation and success in learning English as a 

second language, focusing on how different types of motivation (intrinsic and 

extrinsic) affect learners' performance and proficiency. 
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To analyze the role of motivation within Second Language Acquisition (SLA) 

theories, such as Gardner's Socio-Educational Model and Dörnyei's L2 Motivational 

Self System, and how these theories explain its influence on English language 

learning. 

To evaluate the effectiveness of motivational strategies, such as goal-setting and self-

regulation, in enhancing learners’ engagement and outcomes in English language 

learning practices. 

Research Methodology: 

The study will employ a mixed-methods approach, integrating both quantitative and 

qualitative methods to provide a holistic understanding of the influence of motivation 

on English language learning. Quantitative data will be collected through surveys 

using standardized tools like the Attitude/Motivation Test Battery (AMTB) to 

measure motivation levels and their correlation with language proficiency. Qualitative 

data will be gathered through semi-structured interviews and focus group discussions 

with learners and teachers to gain deeper insights into motivational factors and 

strategies. A stratified random sampling method will be used to select participants 

from diverse educational contexts, ensuring representation across different 

proficiency levels and motivational profiles. Data analysis will involve statistical 

techniques, such as regression analysis for quantitative data, and thematic analysis for 

qualitative data to identify key patterns and themes. The research will be grounded in 

SLA theories, particularly Gardner's and Dörnyei's frameworks, to interpret findings 

and provide a theoretical basis for understanding the role of motivation in English 

language learning. 
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Quantitative Analysis 

Exploring the Relationship Between Motivation and Success in Learning English 

Variable Mean 
Standard 

Deviation 

Correlation with 

Proficiency 

Intrinsic Motivation 4.2 0.8 0.65** 

Extrinsic Motivation 3.8 0.9 0.42** 

Combined Motivation 

Score 
4.0 0.7 0.71** 

Explanation: 

• Mean: Represents the average score for each type of motivation on a Likert 

scale (e.g., 1 to 5). Intrinsic motivation has a higher mean (4.2) compared to extrinsic 

motivation (3.8), suggesting learners are more intrinsically motivated. 

• Standard Deviation: Indicates the variability in motivation scores. Intrinsic 

motivation (0.8) is slightly more consistent among learners compared to extrinsic 

motivation (0.9). 

• Correlation with Proficiency: Shows how strongly motivation is related to 

English proficiency. Intrinsic motivation (0.65**) has a stronger positive correlation 

with proficiency than extrinsic motivation (0.42**). The combined motivation score 

(0.71**) indicates the highest correlation, suggesting that both types of motivation 

together are important for success. 

2. Analyzing the Role of Motivation Within SLA Theories 

Motivational Constructs Mean 
Standard 

Deviation 

Path Coefficient 

(SEM) 

Integrative Motivation 

(Gardner) 
3.9 0.8 0.48** 

Instrumental Motivation 4.1 0.7 0.54** 
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Motivational Constructs Mean 
Standard 

Deviation 

Path Coefficient 

(SEM) 

(Gardner) 

Ideal L2 Self (Dörnyei) 4.3 0.6 0.62** 

Ought-to L2 Self (Dörnyei) 3.7 0.9 0.35** 

Explanation: 

• Mean: Reflects the average score for each motivational construct. The highest 

mean score is for "Ideal L2 Self" (4.3), indicating learners strongly aspire to achieve 

their ideal English-speaking identity. 

• Standard Deviation: Measures variability in responses. "Ideal L2 Self" has 

the lowest standard deviation (0.6), meaning learners have a more consistent 

perception of this construct. 

• Path Coefficient (SEM): Represents the strength of influence each 

motivational construct has on language learning outcomes. "Ideal L2 Self" (0.62**) 

has the strongest influence, followed by "Instrumental Motivation" (0.54**), 

"Integrative Motivation" (0.48**), and "Ought-to L2 Self" (0.35**). This suggests 

that learners' vision of their ideal English-speaking self is the most significant driver 

of success. 

 

3. Evaluating the Effectiveness of Motivational Strategies 

Group 
Pre-Test Mean 

(Proficiency) 

Post-Test Mean 

(Proficiency) 

Mean 

Difference 
p-value 

Goal-Setting 

Strategy 
60 75 +15 <0.01** 

Self-

Regulation 

Strategy 

58 72 +14 <0.01** 
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Group 
Pre-Test Mean 

(Proficiency) 

Post-Test Mean 

(Proficiency) 

Mean 

Difference 
p-value 

Control Group 

(No Strategy) 
59 61 +2 0.12 

Explanation: 

• Pre-Test Mean (Proficiency): Reflects the average English proficiency scores 

before the intervention. All groups start with similar scores (around 58–60). 

• Post-Test Mean (Proficiency): Shows the average proficiency scores after the 

intervention. Both the Goal-Setting and Self-Regulation groups show significant 

improvement (75 and 72, respectively), while the Control Group shows minimal 

improvement (61). 

• Mean Difference: Represents the change in proficiency scores. Goal setting 

(+15) and Self-Regulation (+14) strategies resulted in large improvements, while the 

Control Group saw only a small increase (+2). 

• p-value: Indicates statistical significance of the results. Goal-Setting and Self-

Regulation strategies have p-values <0.01, meaning their effects are statistically 

significant. The Control Group's p-value (0.12) indicates no significant improvement. 

Qualitative  Analysis 

1. Exploring the Relationship Between Motivation and Success in Learning 

English 

Table Example: Themes from Learner Interviews 

Theme Description Frequency Example Quotes 

Intrinsic 

Motivation 

Drives Success 

Learners express 

enjoyment and personal 

satisfaction in mastering 

English, leading to 

better outcomes. 

High 

"I feel proud when I 

can watch movies in 

English without 

subtitles. It motivates 

me to keep learning." 
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Theme Description Frequency Example Quotes 

Extrinsic 

Motivation as a 

Supporting 

Role 

External rewards (e.g., 

career goals, grades) 

provide motivation but 

are less impactful than 

intrinsic factors. 

Moderate 

"I study English 

because I need it for 

my job, but I enjoy 

learning it when I see 

progress in myself." 

Combined 

Motivation 

Boosts 

Engagement 

Learners with both 

intrinsic and extrinsic 

motivations show the 

highest levels of 

persistence and success. 

Moderate 

"I started learning 

English for work, but 

now I love it because I 

can connect with 

people worldwide." 

. 

Explanation: 

The table and word cloud highlight the importance of intrinsic motivation (e.g., 

personal satisfaction, enjoyment) in driving success in English learning. Extrinsic 

motivation (e.g., career goals) plays a supportive role, but learners with a combination 

of both motivations tend to perform better and remain more engaged. 

2. Analyzing the Role of Motivation Within SLA Theories 

Table Example: Key Findings from Thematic Analysis of SLA Theories 

SLA Theory 
Motivational 

Construct 
Qualitative Findings Example Quotes 

Gardner's 

Socio-

Educational 

Model 

Integrative 

Motivation 

Learners motivated by 

cultural interest or 

desire for integration 

with English-speaking 

communities excel. 

"I want to speak 

English fluently so I 

can connect with 

native speakers and 

understand their 

culture." 

Gardner's Instrumental Practical benefits (e.g., "Learning English 
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SLA Theory 
Motivational 

Construct 
Qualitative Findings Example Quotes 

Socio-

Educational 

Model 

Motivation job opportunities) are 

important but less 

emotionally engaging. 

will help me get a 

better job, but it’s not 

something I enjoy 

every day." 

Dörnyei's L2 

Motivational 

Self 

Ideal L2 Self 

Learners envisioning 

themselves as 

successful English 

speakers are more 

persistent and 

motivated. 

"I imagine myself 

giving presentations 

in English 

confidently, and that 

pushes me to practice 

daily." 

Dörnyei's L2 

Motivational 

Self 

Ought-to L2 

Self 

Learners motivated by 

obligations (e.g., 

family expectations) 

often feel stressed and 

less engaged. 

"My parents want me 

to learn English, but I 

don’t feel connected 

to it personally." 

Explanation: 

The table and concept map emphasize how different SLA theories explain 

motivation's role in language learning. Gardner's model highlights cultural and 

practical motivations, while Dörnyei’s framework focuses on personal identity and 

obligations. The findings suggest that learners with a strong "Ideal L2 Self" are the 

most motivated and successful. 

3. Evaluating the Effectiveness of Motivational Strategies 

Table Example: Learner Feedback on Motivational Strategies 

Strategy Effectiveness (Themes) Frequency Example Quotes 

Goal-Setting 
Helps learners focus and 

track progress, leading to 
High 

"Setting weekly goals 

keeps me motivated 
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Strategy Effectiveness (Themes) Frequency Example Quotes 

higher engagement and 

satisfaction. 

because I can see my 

improvement step by 

step." 

Self-

Regulation 

Encourages autonomy 

and builds confidence, 

especially in managing 

setbacks. 

Moderate 

"When I plan my study 

schedule, I feel more in 

control and confident 

about my learning." 

No Strategy 

(Control 

Group) 

Learners without 

structured strategies feel 

less motivated and 

progress more slowly. 

Low 

"I don’t have a clear plan, 

so sometimes I lose 

motivation and skip my 

lessons." 

 

Explanation: 

The table and bar chart illustrate the effectiveness of motivational strategies based on 

qualitative feedback. Goal-setting is the most effective strategy, helping learners stay 

focused and track progress. Self-regulation also shows positive results, particularly in 

fostering autonomy. In contrast, learners without strategies report lower engagement 

and slower progress. 

Discussion 

1. Interpretation of the Results in Light of Motivation Theories and SLA Research 

The results of this study align closely with established theories of motivation and 

research in Second Language Acquisition (SLA). The findings provide nuanced 

insights into how motivation influences success in learning English as a second 

language: 

Intrinsic vs. Extrinsic Motivation: 
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The results demonstrate that intrinsic motivation (e.g., enjoyment, personal 

satisfaction) has a stronger correlation with English proficiency than extrinsic 

motivation (e.g., career goals or external rewards). This supports Self-Determination 

Theory (Deci & Ryan, 1985), which posits that intrinsic motivation leads to more 

sustained and effective learning because it is driven by internal desires rather than 

external pressures. Learners who find joy in learning English or view it as personally 

meaningful are more likely to engage in deep learning, which translates to better 

outcomes. 

SLA Theories: 

The findings also support Gardner’s Socio-Educational Model and Dörnyei’s L2 

Motivational Self System: 

Gardner’s concept of integrative motivation is reflected in learners who express a 

desire to connect with English-speaking communities and cultures. These learners 

tend to have higher engagement and better outcomes, as their motivation is tied to a 

sense of belonging and cultural appreciation. 

Dörnyei’s Ideal L2 Self emerges as the strongest predictor of success. Learners who 

visualize themselves as successful English speakers are more persistent and motivated. 

This aligns with Dörnyei’s assertion that a vivid and compelling "Ideal L2 Self" 

serves as a motivational force, inspiring learners to bridge the gap between their 

current and desired proficiency levels. 

The weaker influence of the Ought-to L2 Self suggests that external pressures (e.g., 

family expectations, societal obligations) may lead to stress and disengagement, 

consistent with findings in SLA research that emphasize the importance of autonomy 

in learning. 

Effectiveness of Motivational Strategies: 

The success of goal-setting and self-regulation strategies is consistent with Locke and 

Latham’s Goal-Setting Theory, which highlights the motivational power of clear, 

specific, and challenging goals. These strategies help learners focus their efforts, 
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monitor progress, and stay motivated, leading to measurable improvements in 

proficiency. Self-regulation strategies, which foster autonomy and self-efficacy, align 

with research emphasizing the importance of learner autonomy in SLA. 

2. Implications of the Findings for Language Teaching and Learning 

The study’s findings have several practical implications for language teaching and 

learning: 

Fostering Intrinsic Motivation: 

Teachers should design activities that are enjoyable, meaningful, and aligned with 

learners’ interests. For example, incorporating authentic materials such as movies, 

music, or cultural content can make learning more engaging and intrinsically 

rewarding. Encouraging students to reflect on their personal reasons for learning 

English can also help them internalize their motivation. 

Strengthening the "Ideal L2 Self": 

Educators can help learners develop a strong and vivid "Ideal L2 Self" by 

encouraging them to set long-term goals and visualize their future success as English 

speakers. Activities like role-playing real-world scenarios (e.g., giving a presentation, 

traveling abroad) can make this vision more tangible. 

Balancing Integrative and Instrumental Motivation: 

While intrinsic motivation is key, extrinsic factors like career goals and practical 

benefits should not be overlooked. Teachers can emphasize the real-world 

applications of English, such as its role in global communication, career advancement, 

and academic success, to maintain learners’ extrinsic motivation. 

Incorporating Motivational Strategies: 

Structured strategies like goal-setting and self-regulation should be integrated into 

language teaching practices. Teachers can help learners set clear, achievable goals 
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(e.g., mastering a specific grammar point or vocabulary set within a week) and 

provide tools for self-monitoring, such as progress charts or journals. 

Reducing Pressure from Ought-to L2 Self: 

External pressures, such as family or societal expectations, may hinder motivation if 

they create stress or a sense of obligation. Teachers should create a supportive and 

low-pressure environment that prioritizes learners’ autonomy and personal growth. 

3. Limitations of the Study and Suggestions for Future Research 

While the study provides valuable insights, several limitations should be 

acknowledged, and areas for future research are suggested: 

Sample Size and Diversity: 

The study may have been limited by the size and diversity of the sample. Future 

research should include a larger and more diverse group of participants to ensure the 

findings are generalizable across different cultural, linguistic, and educational 

contexts. For example, learners from different age groups, proficiency levels, or 

socioeconomic backgrounds may exhibit varying motivational patterns. 

Longitudinal Data: 

The study relied on cross-sectional data, which captures motivation and proficiency at 

a single point in time. Future research could adopt a longitudinal design to track 

changes in motivation and its impact on proficiency over time. This would provide 

deeper insights into how motivation evolves and sustains (or diminishes) throughout 

the language-learning journey. 

Qualitative Depth: 

While qualitative data was collected, more in-depth methods (e.g., ethnographic 

studies, case studies) could provide richer insights into learners’ experiences. For 

example, exploring how specific cultural or personal factors shape motivation could 

enhance our understanding of its role in SLA. 

1320 



International Journal of Psychosocial Rehabilitation, Vol. 23, Issue 01, 2019 
ISSN: 1475-7192  
 
 

Focus on Specific Strategies: 

The study evaluated goal-setting and self-regulation broadly. Future research could 

explore the effectiveness of more specific motivational strategies, such as peer 

collaboration, gamification, or mindfulness practices, in enhancing engagement and 

outcomes. 

Role of Technology: 

With the increasing use of technology in language learning, future research should 

investigate how digital tools and platforms (e.g., language learning apps, online 

communities) influence motivation. For instance, do gamified elements in apps foster 

intrinsic motivation, or do they primarily appeal to extrinsic factors? 

Emotional and Social Factors: 

Motivation is closely tied to emotional and social factors, such as anxiety, self-

confidence, and peer influence. Future studies could examine how these factors 

interact with motivation to influence learning outcomes. 

Conclusion 

1. Summary of the Main Findings 

This study explored the relationship between motivation and success in learning 

English as a second language, analyzed the role of motivation within SLA theories, 

and evaluated the effectiveness of motivational strategies. The key findings are as 

follows: 

Intrinsic motivation (e.g., personal satisfaction, enjoyment) plays a more significant 

role in driving success than extrinsic motivation (e.g., career goals), though both 

combined yield the best results. 

SLA theories, particularly Dörnyei’s L2 Motivational Self System, emphasize the 

importance of the Ideal L2 Self as a powerful driver of persistence and achievement. 

1321 



International Journal of Psychosocial Rehabilitation, Vol. 23, Issue 01, 2019 
ISSN: 1475-7192  
 
 

Gardner’s integrative motivation also promotes cultural engagement and success, 

while instrumental motivation provides practical incentives. 

Motivational strategies, such as goal-setting and self-regulation, significantly enhance 

learners’ engagement and proficiency, highlighting the importance of structured 

approaches to fostering motivation. 

These findings underscore the multifaceted nature of motivation and its critical role in 

shaping learners’ outcomes in English language acquisition. 

2. Restatement of the Research Question and Significance of the Study 

The study sought to answer the following questions: 

How do different types of motivation (intrinsic and extrinsic) affect learners’ 

performance and proficiency in learning English? 

How do SLA theories explain the role of motivation in English language learning? 

How effective are motivational strategies in improving learners’ engagement and 

outcomes? 

By addressing these questions, the study contributes to a deeper understanding of the 

interplay between motivation and English language learning. It highlights the 

significance of intrinsic and extrinsic factors, SLA frameworks, and practical 

strategies in fostering successful language acquisition. The findings are particularly 

valuable for educators, curriculum designers, and learners, offering evidence-based 

insights to enhance teaching practices and learning experiences. 

3. Final Thoughts on the Importance of Motivation in English Language Learning 

Motivation is a cornerstone of success in learning English as a second language. It not 

only drives learners to initiate and sustain their efforts but also shapes the quality of 

their engagement and outcomes. Intrinsic motivation fosters deeper learning and long-

term commitment, while extrinsic motivation provides practical incentives that 

complement intrinsic drives. Theories like Dörnyei’s L2 Motivational Self System 
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and Gardner’s Socio-Educational Model offer valuable frameworks for understanding 

how motivation operates within the context of SLA. 

Moreover, the effectiveness of motivational strategies, such as goal-setting and self-

regulation, underscores the importance of structured and supportive approaches to 

fostering motivation. Educators and learners alike can benefit from applying these 

strategies to create a more engaging and rewarding language-learning experience. 

Motivation is not merely a factor in English language learning—it is the foundation 

upon which success is built. By nurturing both intrinsic and extrinsic motivations, 

aligning teaching practices with SLA theories, and implementing evidence-based 

strategies, learners can unlock their full potential and achieve their language-learning 

goals. The study reaffirms the vital role of motivation and provides a roadmap for 

enhancing language learning outcomes in diverse contexts. 
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