
International Journal of Psychosocial Rehabilitation, Vol.24, Issue 01, 2020
ISSN: 1475-7192

6591

The Effect of Depression on Study Results of
Public University Students in Thailand

1 Jatuporn Ounprasertsuk, 2Tipvarin Benjanirat, 3Karnarong Wongpituk, 4Suwimon Tayaman

Abstract

The concept of bullying can be defined as the set of acts in which the students that are physically, mentally and
socially strong put pressure on their weaker fellows and abuse them. In the same way, bullying has also been taken
in the context that a student when repeatedly faces negative behavior from other fellow students, it will also be taken
in the category of bullying. These types of bullies might impact the students in one way or the other. In the similar
context, the researcher has designed this study to explore the three types of school bullying i.e. physical, verbal and
relational bullying on the perceived academic performance of the students of universities in Thailand along with the
mediating role of depression in the students. For analysis purpose, the researcher has collected data from the
students of these universities through online questionnaire administration and the results have been obtained
through statistical analysis. The results have shown that that all the independent variables have significant and
negative impact on the dependent variable of the study. In other words, with the increase of physical, verbal and
relational bullying, the academic performance of the students will be decreased dramatically. In addition to this, the
mediating role of depression has also been found as significant in all three relationships.
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1 Introduction
The research on the topic of bullying started in late 1970s in context of sociology and psychology studies in different
countries such as Norway, Finland and Sweden etc. (Griffin & Gross, 2004; Rigby, 2007). These studies and researches
have shown a decreasing trend in bullying behavior in schools and this is the reason why other educational institutes in
other countries and regions have also been attracted to the addressing of bullying issues (Bauman, Rigby, & Hoppa, 2008).
The concept of bullying can be defined as the set of acts in which the students that are physically, mentally and socially
strong put pressure on their weaker fellows and abuse them (Altaf, Hameed, Nadeem, & Arfan, 2019; Besag, 1989). In the
same way, bullying has also been taken in the context that a student when repeatedly faces negative behavior from other
fellow students, it will also be taken in the category of bullying (Olweus, 2012). Similarly, Greene (2000) has indicated
different conditions that are linked with bullying behavior. The first one is that the bullies might harm or threaten the
bullying victims; the process of bullying is repeated, the victim does not cause the bully to show some aggression, familiar
social groups have more tendencies to face bullying. The last condition is that the bully is more powerful physically,
mentally or verbally than the victim. All these conditions point towards the bullying behavior. As far as types of bullying
are concerned, a study in the past has mentioned some of the classifications of bullying in schools. These classifications
include verbal bullying, physical bullying, seizure bullying, retention bullying, emotional bullying, racist bullying,
destructive bullying, behavior bullying, sexual bullying etc. However, most of the studies have focused on the four main
types i.e. physical, verbal, relational and sexual bullying (Coloroso, 2003; Smith & Thompson, 2017; Ifeoma, 2019). All
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these bullying types not only affect the mental condition of the victim and take him/her into depression but it also results
in the declining of the academic performance of the victims.

Figure 1: Feelings of Bullying Victims (researchgate)

The policies and regulations regarding the control of bullying behavior have greater tendency towards the decrease in
bullying behaviors faced in educational institutes. However, in the universities off Thailand, some incidents have been
noted regarding physical, verbal and relational bullying that have apparently caused depression in students and have also
impacted their education negatively. In the past, a number of studies can be found regarding the bullying behaviors that are
linked to depression. In addition, some studies have also linked them to the academic performance of the students.
However, studies regarding the aforementioned aspects in Thailand universities have not been found. Therefore, the
current study has been conducted to fill this gap with the following objectives;

 To analyze the impact of physical bullying on the perceived academic performance of students of Thailand
universities

 To analyze the impact of verbal bullying on the perceived academic performance of students of Thailand
universities

 To analyze the impact of relational bullying on the perceived academic performance of students of Thailand
universities

 To determine the mediating role of depression among students in the relationship between school bullying
types and perceived academic performance

This study will be very significant for the universities of Thailand as they will be able to assess the situation of bullying
behaviors in their institutes and will be able to take precautionary steps to control the situation by making strict policies
and regulations.

Table 1: % of depressed people in Thailand (semantic scholar)

Years % of People with depression
2009 5.1
2010 7.7
2011 19
2012 29.3
2013 33.3
2014 36.8
2015 44.1
2016 46.5
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2 Literature Review
2.1 Impact of School Bullying on Perceived Academic Performance
In the past, a number of studies have discussed the types of bullying and their impact on the academic performance of the
students who are the victims of the bullying behavior. The major types and the subject of this study are physical bullying,
verbal bullying and relational bullying. Among these types, physical bullying is the most important one and has gained the
attention of a number of researchers and this type usually involves violence. Verbal bullying involves the name calling by
fellows and threatening in different contexts. The third type i.e. relational bullying has not been given much attention by
the researchers and is considered to have the least adverse impacts on the students (Smith et al., 1999). It involves the
damage of relationships with other fellows and society (Crick, 1996). It also involves the aspect of exclusion. In other
words, in relational type, the bullies do not let the victims play with them, spread rumors about them and do no become
friends with them. If these aspects are repeated with the victim; it comes under the category of relational bullying.
Comparatively, relational bullying has more serious effects on the victim than the physical bullying in context of
emotional disturbance, social and psychological issues, depression etc. (Espelage & Swearer, 2004; Howard, Horne, &
Jolliff, 2001; Basiouni, 2020). There is a major conflict about the impacts of relational bullying between students and
teachers. According to a study, it was found out that students think that relational bullying is the most worst form of
bullying however in another study it was suggested that relational bullying is not be be worried about very much
(Birkinshaw & Eslea, 1998; Sharp, 1995). Another different between physical and relational bullying was found out that
physical bullying might decrease with age but the case of relational bullying is just the opposite (Crick, Grotpeter, &
Bigbee, 2002). According to Vail (2002), most of the educational institutes pay more attention towards making of policies
regarding physical bullying as compared to the other types. However, the negative impact in context of mental health and
academic performance, relational bullying has more serious side effects (Van der Wal, De Wit, & Hirasing, 2003). It has
been discussed in the past studies that most of the bullying occurs in schools and therefore teachers might play an
important role to control bullying behavior (Kasen, Berenson, Cohen, & Johnson, 2004; Smith, Pepler, & Rigby, 2004).
These studies have also suggested that the students and teachers are not well aware of the acts of bullying taking place in
schools. In addition, the teachers of British and Canadian institutions do not consider relational bullying as important as
physical and verbal bullying as far as their impact on education is concerned (Swearer, 2004). Similarly, relational
bullying is not well noticed by people and in the same way the victims of this type of bullying also do not bother about
informing someone about it (Casey-Cannon, Hayward, & Gowen, 2001). One of the major reasons that students do not
inform the school management or teachers about the bullying behavior of fellows is that they think that their teachers do
not care enough and it will not help them in any way (Doll, Song, & Siemers, 2004; Agbejoye & Oke, 2018). All these
types of bullying i.e. physical, verbal and relational bullying have been found to impact the perceived academic
performance of the students in one way or the other. The students might increase their absences for the purpose of
avoiding the bullying or may get emotionally hurt that they might not pay attention to their studies. This leads to the
continuous decline in the academic performance of these students. This discussion leads to the following hypotheses;

H 1(a): Physical bullying has significance impact on the perceived academic performance

H 1(b): Verbal bullying has significance impact on the perceived academic performance

H 1(c): Relational bullying has significance impact on the perceived academic performance

2.2 Mediating Role of Student Depression
Different studies in the past have focused on the relationship between bullying and depression among students. It has been
found out that direct bullying might result in serious depression and that may also lead to suicidal thoughts especially in
girls with age 9 to 13 years. However, this tendency is lower in boys (Van der Wal et al., 2003). In the same way, it was
also suggested that the bullying victims also show criminal or antisocial behavior as a result. In context of gender, it has
been discussed that boys feel more hurt by physical bullying and this is because of the impact of male dominant societies
as the boys feel that physical bullying impacts their ego of manhood (Rose & Rudolph, 2006). This is the reason why boys
show more criminal or wrong behavior as compared to girls. The basic idea or result of the study was that the impact of
bullying might differ in case of boys and girls (Baldry, 2004). Other studies have indicated that when teenagers face
bullying behavior, it results in depression and it may also result in the violent behavior shown by the victims (Smokowski
& Kopasz, 2005). In regard of the nature of bullies, it has been discussed that the bullies take the bullying behavior in
positive sense as they think that it will solve their problems and might also get them what they want (Carney & Merrell,
2001). This is the reason why these bullies use bullying actions to maintain their dominance and do not have empathy for
their fellows. It has been found out in the past studies that the bullies are also involved in other wrong acts such as
drinking and smoking and this tendency is lower in the victims (Nansel et al., 2001). An interesting aspect has been shown
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by the past literature that not only the victims get depressed due to bullying but the bullies are themselves depressed
sometimes which make them show such bullying behaviors (Grennan & Woodhams, 2007). In turn, the victims might also
get involved in showing the bullying behavior as coping strategy. According to the study by (Kumpulainen, Räsänen, &
Puura, 2001), the bullies were found to have different disorders. One third of them had attention deficit disorder, 12.5%
were facing depression and the same percentage of bullies was facing oppositional conduct disorder. This shows that in
addition to the victims, the bullies are also facing different psychological issues. The depression caused by bullying leads
towards depression in them and this ultimately impacts the perceived academic performance of the students, thus it can be
stated that depression acts as a significant mediator in the study. The following hypotheses can be drawn;

H 2: Depression in students plays a significant mediating role in the relationship between school bullying and perceived
academic performance

H 2(a): Depression in students plays a significant mediating role in the relationship between physical bullying and
perceived academic performance

H 2(a): Depression in students plays a significant mediating role in the relationship between verbal bullying and
perceived academic performance

H 2(a): Depression in students plays a significant mediating role in the relationship between relational bullying and
perceived academic performance

2.3 Theoretical Framework

School Bullying

Physical Bullying

Verbal Bullying

Relational
Bullying

Depression in
Students

Perceived
Academic
Performance
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3 Methodology
3.1 Data Collection
It has been quite clear as per the previous sections that the purpose of the researcher to conduct this study is to explore the
three types of school bullying i.e. physical, verbal and relational bullying on the perceived academic performance of the
students of universities in Thailand along with the mediating role of depression in the students. Based on this objective, the
researcher has considered the students of universities of Thailand as the population of the study and the sample has been
selected through purposive sampling technique so that the respondents can be selected who can provide the information
required in the study such as the bullying types and its impact on mental health and academic performance of the students.
The data is supposed to be collected through survey questionnaire administration and this survey activity will be
conducted online by emailing the questionnaires to the students. The questionnaires are made professionally and cover all
the aspects of the study effectively. Data from 387 respondents has been considered to be used in the analysis of the study
based on their completeness and authenticity.

3.2 Measures
The measurement items related to all the variables of the study are discussed here in reference to the past studies from
which they have been taken. All these items are measured on a five point Likert scale adopted by the researcher. The first
independent variable, physical bullying has five measurement items. The next independent variable, verbal bullying is
measured through six items. The last independent variable, relational bullying has been measured through five items. A
past study is used as reference for these items regarding the types of school bullying (Tintorer, 2004). The dependent
variable, perceived academic performance contains four items, developed in a past study (Margrain, 1978). One of the
items is “My overall GPA is (blank)”. In the last, the mediating variable of the study, depression in students is measured
through two measurement items obtained from a past study (Lovibond & Lovibond, 1993). A sample item of this variable
is given as “I felt that I had nothing to look forward to” and “I was unable to become enthusiastic about anything”.
3.3 Analytical Tools
Approaches such as factor analysis, confirmatory factor analysis; structural equation modeling, convergent and
discriminant validity etc. have been applied through SPSS and AMOS for analysis purpose.

4 Results and Analysis
4.1 Demographics
The demographics of the study indicate that out of the total 387 respondents of the study, 55.3% were males and
remaining 44.7% were females. In addition, it has also been estimated that most of the respondents are having the age
from 25 to 35 years and least of the respondents are having more than 45 years. In context of their experience, it has been
estimated that 42.6% of the respondents are having the experience of 2 to 5 years in the universities which makes up a
huge amount of respondents.

4.2 Descriptive Statistics
The descriptive statistics present the basic information about the collected data such as mean, standard deviation skewness
etc. The table 1 shows these statistics according to which it can be concluded that the collected data is exhibiting normal
distribution in the current study.

Table 2: Descriptive Statistics
N Minimum Maximum Mean Std. Deviation Skewness
Statistic Statistic Statistic Statistic Statistic Statistic Std. Error

StudDep 387 1.00 5.00 3.3053 1.01904 -.255 .124
VerbBull 387 1.00 5.00 3.4241 1.00295 -.428 .124
PhysBull 387 1.00 5.00 3.5700 1.15903 -.603 .124
RelaBull 387 1.00 5.28 3.4826 1.08935 -.570 .124
PAcPerf 387 1.00 5.00 3.6064 1.11421 -.598 .124
Valid N (listwise) 387

KMO and Bartlett's Test
The results of KMO and Bartlett’s test presented in table 2, show that the value of KMO is very close to 1 and the
significance value of Bartlett’s test is less than 0.05. Both these values indicate that the collected data is adequate and
eligible for use in analysis.

Table 3: KMO and Bartlett's Test
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Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .935

Bartlett's Test of Sphericity Approx. Chi-Square 9144.822
Df 231
Sig. .000

4.3 Rotated Component Matrix
As per the values of factor loadings for different indicators of the study presented in table 3 of rotated component matrix, it
is quite evident that all these values are greater than 70%. These values point towards a good contribution of the indicators
towards the variables of the study.

Table 4: Rotated Component Matrixa

Component
1 2 3 4 5

SD1 .806
SD2 .882
VB1 .850
VB2 .729
VB3 .759
VB4 .836
VB5 .810
VB6 .855
PB1 .882
PB2 .838
PB3 .843
PB4 .860
PB5 .881
RB1 .802
RB2 .826
RB3 .811
RB4 .837
RB5 .846
AP1 .772
AP2 .807
AP3 .844
AP4 .832

4.4 Convergent and Discriminant Validity
According to the results of convergent and discriminant validity reported in table 4, it is evident that the composite
reliability value is greater than 0.7 while at the same time the value of average variance extract is greater than 0.5. Both
these values confirm the validity of the constructs.

Table 5: Convergent and Discriminant Validity
CR AVE MSV RB SD VB PB AP

RB 0.947 0.783 0.388 0.885
SD 0.854 0.749 0.276 0.475 0.865
VB 0.941 0.729 0.316 0.548 0.525 0.854
PB 0.902 0.873 0.388 0.623 0.444 0.519 0.934
AP 0.915 0.729 0.316 0.501 0.490 0.562 0.528 0.854

4.5 Confirmatory Factor Analysis
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The fitness of the model has been checked by using the confirmatory factor analysis the results of which can be viewed in
table 5. These results make it clear that the observed values are in accordance with the threshold values, thus the model is
fit for analysis (Hameed, Nadeem, Azeem, Aljumah, & Adeyemi, 2018; Ul-Hameed, Mohammad, & Shahar, 2018).

Table 6: Model Fit Indices
CFA Indicators CMIN/DF GFI IFI CFI RMSEA
Threshold Value ≤ 3 ≥ 0.80 ≥ 0.90 ≥ 0.90 ≤ 0.08

Observed Value 2.602 0.888 0.965 0.965 0.064

Figure 2: CFA

4.6 Structural Equation Modeling
According to the results of structure equation modeling shown in table 6, it is evident that all the independent variables
have significant and negative impact on the dependent variable of the study. In other words, with the increase in one unit
of physical, verbal and relational bullying, the academic performance of the students will be decreased by 18.4%, 26.7%
and 21.9% respectively. In addition to this, the mediating role of depression has also been found as significant in all three
relationships.

Table 7: Structural Equation Modeling
Total effect RelaBull PhysBull VerbBull StudDep
StudDep .187** .179** .379** .000
PAcPerf .241** .205** .314* .122**
Direct Effect RelaBull PhysBull VerbBull StudDep
StudDep .187** .179** .379** .000
PAcPerf .219** .184** .267** .122**
Indirect Effect RelaBull PhysBull VerbBull StudDep
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StudDep .000 .000 .000 .000
PAcPerf .023** .022** .046** .000

Figure 3: SEM

5 Discussion and Conclusion
5.1 Discussion
The current study was designed with the aim to explore and investigate the impact of three types of school bullying i.e.
physical, verbal and relational bullying on the perceived academic performance of the students of universities in Thailand
along with the mediating role of depression in the students. The literature was reviewed and thus various hypotheses were
developed. The first three hypotheses were regarding the significant impact of three types of bullying i.e. physical, verbal
and relational bullying on the academic performance of the students. The results have shown this relationship as
significant and thus these hypotheses have been accepted as a result. These results have been consistent with the studies
conducted in the past (Albuhairan et al., 2017; Mundy et al., 2017; Zequinão et al., 2017). When the bullies in different
educational institutions treat the other students and fellows rudely and bully them, this makes the victims scared and feared
from the bullies. In this condition, they are unable to fully concentrate on their studies properly leading towards the decline
in their perceived academic performance. The next hypotheses were regarding the mediating impact of depression in
students and the results have also shown these hypotheses as true. These results can also be found in the previous literature
(da Silva et al., 2020; Zhou, Liu, Niu, Sun, & Fan, 2017). The bullying action of the bullies directly impact the mental
health of the victims due to which it becomes difficult for them to give attention to their studies.

5.2 Conclusion
As the results of the study have shown that the impact of school bullying on the academic performance of the students is
significant and the mediating role of depression is also significant, the conclusion that can be made on the basis of the
results obtained through the analysis of the collected data is that the university administration and management of
Thailand universities must give attention and made appropriate policies and regulations in order to control bullying in the
educational institutes. This will not only improve the mental health of the bullying victims but it will also help them
improve their academic performance by giving proper attention to studies without the fear of being bullied again.

5.3 Implications and Limitations
The most crucial implication of the current study is for the university management of the universities of Thailand. These
universities can take assistance and guidance from this study in order to give attention and made appropriate policies and
regulations in order to control bullying in the educational institutes. This will not only improve the mental health of the
bullying victims but it will also help them improve their academic performance by giving proper attention to studies
without the fear of being bullied again. This study will assist them in understanding all these aspects in relation with one
another. Moreover, the theoretical implication is that the researchers might use the contents of this study for further
research in the same area.
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The researchers are recommended to consider more types of bullying in their studies. They are also suggested to use other
dimensions of mental health also because mental health is the most important.

References

Albuhairan, F., Abou Abbas, O., El Sayed, D., Badri, M., Alshahri, S., & De Vries, N. (2017). The relationship of bullying
and physical violence to mental health and academic performance: A cross-sectional study among adolescents in
Kingdom of Saudi Arabia. International journal of pediatrics and adolescent medicine, 4(2), 61-65.

Altaf, M., Hameed, W., Nadeem, S., & Arfan, S. (2019). Successful Entrepreneurial Process as Contributor towards
Business Performance in Banking: Moderating Role of Passion for Inventing. South Asian Journal of
Management Sciences, 13(1).

Agbejoye, S. J. & Oke, S. (2018). Class size and gender as determinant of students’ performance in
electrical courses in colleges of education in Lagos state. International Journal of Business Tourism and Applied
Sciences. 6(2). 41-45.

Baldry, A. C. (2004). The impact of direct and indirect bullying on the mental and physical health of Italian youngsters.
Aggressive Behavior: Official Journal of the International Society for Research on Aggression, 30(5), 343-355.

Basiouni, A. (2020). Peer coaching: the emergence of unintended culture change in senior management.
International Journal of Business Tourism and Applied Sciences. 8(1). 7-17.

Bauman, S., Rigby, K., & Hoppa, K. (2008). US teachers' and school counsellors' strategies for handling school bullying
incidents. Educational Psychology, 28(7), 837-856.

Besag, V. E. (1989). Bullies and victims in schools. A guide to understanding and management.
Birkinshaw, S., & Eslea, M. (1998). Teachers’ attitudes and actions toward boy v girl and girl v boy bullying. Paper

presented at the annual conference of the Developmental Section of the British Psychological Society, Lancaster
University, Lancaster, England. Retrieved from http://www. uclan. ac. uk/facs/science/psychol/bully/files/birkin.
htm.

Carney, A. G., & Merrell, K. W. (2001). Bullying in schools: Perspectives on understanding and preventing an
international problem. School Psychology International, 22(3), 364-382.

Casey-Cannon, S., Hayward, C., & Gowen, K. (2001). Middle-school girls' reports of peer victimization: Concerns,
consequences, and implications. Professional School Counseling, 5(2), 138.

Coloroso, B. (2003). The bully, the bullied and the bystander.
Crick, N. R. (1996). The role of overt aggression, relational aggression, and prosocial behavior in the prediction of

children's future social adjustment. Child development, 67(5), 2317-2327.
Crick, N. R., Grotpeter, J. K., & Bigbee, M. A. (2002). Relationally and physically aggressive children’s intent attributions

and feelings of distress for relational and instrumental peer provocations. Child development, 73(4), 1134-1142.
da Silva, J. L., de Oliveira, W. A., Komatsu, A. V., Zequinão, M. A., Pereira, B. O., Caravita, S. C. S., . . . Silva, M. A. I.

(2020). Associations Between Bullying and Depression Among Students in School Transition. Trends in
Psychology, 1-13.

Doll, B., Song, S., & Siemers, E. (2004). Classroom ecologies that support or discourage bullying. Bullying in American
schools: A social-ecological perspective on prevention and intervention, 161-183.

Espelage, D. L., & Swearer, S. M. (2004). Bullying in American schools: A social-ecological perspective on prevention
and intervention: routledge.

Greene, M. B. (2000). Bullying and harassment in schools.
Grennan, S., & Woodhams, J. (2007). The impact of bullying and coping strategies on the psychological distress of young

offenders. Psychology, Crime & Law, 13(5), 487-504.
Griffin, R. S., & Gross, A. M. (2004). Childhood bullying: Current empirical findings and future directions for research.

Aggression and violent behavior, 9(4), 379-400.
Hameed, W.-U., Nadeem, S., Azeem, M., Aljumah, A. I., & Adeyemi, R. A. (2018). Determinants of E-Logistic Customer

Satisfaction: A Mediating Role of Information and Communication Technology (ICT). International Journal of
Supply Chain Management, 7(1), 105-111.

Howard, N. M., Horne, A. M., & Jolliff, D. (2001). Self-efficacy in a new training model for the prevention of bullying in
schools. Journal of Emotional Abuse, 2(2-3), 181-191.

Ifeoma, D.A. (2019). Personal Characteristics and job satisfaction among business educators in public
secondary schools in Imo state, Nigeria. International Journal of Business Tourism and Applied Sciences. 7(2).
90-98.

Kasen, S., Berenson, K., Cohen, P., & Johnson, J. G. (2004). The effects of school climate on changes in aggressive and
other behaviors related to bullying. Bullying in American schools: A social-ecological perspective on prevention
and intervention, 187-210.

http://www


International Journal of Psychosocial Rehabilitation, Vol.24, Issue 01, 2020
ISSN: 1475-7192

6600

Kumpulainen, K., Räsänen, E., & Puura, K. (2001). Psychiatric disorders and the use of mental health services among
children involved in bullying. Aggressive Behavior: Official Journal of the International Society for Research on
Aggression, 27(2), 102-110.

Lovibond, S., & Lovibond, P. (1993). Manual for the depression anxiety stress scales (DASS). Psychology Foundation
Monograph. Sydney, Australia: University of New South Wales.

Margrain, S. A. (1978). Student characteristics and academic performance in higher education: A review. Research in
Higher Education, 8(2), 111-123.

Mundy, L. K., Canterford, L., Kosola, S., Degenhardt, L., Allen, N. B., & Patton, G. C. (2017). Peer victimization and
academic performance in primary school children. Academic pediatrics, 17(8), 830-836.

Nansel, T. R., Overpeck, M., Pilla, R. S., Ruan, W. J., Simons-Morton, B., & Scheidt, P. (2001). Bullying behaviors
among US youth: Prevalence and association with psychosocial adjustment. Jama, 285(16), 2094-2100.

Olweus, D. (2012). Bullying at school: What we know and what we can do. 1993.Malden, MA: Blackwell.
Rigby, K. (2007). Bullying in schools: And what to do about it: Aust Council for Ed Research.
Rose, A. J., & Rudolph, K. D. (2006). A review of sex differences in peer relationship processes: potential trade-offs for

the emotional and behavioral development of girls and boys. Psychological bulletin, 132(1), 98.
Sharp, S. (1995). How much does bullying hurt? The effects of bullying on the personal wellbeing and educational

progress of secondary aged students. Educational and Child psychology.
Smith, P. K., Catalano, R., JUNGER-TAS, J. J., SLEE, P. P., MORITA, Y., & OLWEUS, D. (1999). The nature of school

bullying: A cross-national perspective: Psychology Press.
Smith, P. K., Pepler, D., & Rigby, K. (2004). Bullying in schools: How successful can interventions be? : Cambridge

University Press.
Smith, P. K., & Thompson, D. (2017). Practical approaches to bullying: Routledge.
Smokowski, P. R., & Kopasz, K. H. (2005). Bullying in school: An overview of types, effects, family characteristics, and

intervention strategies. Children & Schools, 27(2), 101-110.
Swearer, S. (2004). Introduction: A social-ecological framework of bullying among youth. In. DL Espelage & SM

Swearer (Eds.), Bullying in schools: A social-ecological perspective on prevention and intervention (pp. 1–12):
Mahwah, NJ: Lawrence Erlbaum.

Tintorer, J. (2004). Elementary teachers' perceptions of and responses to school bullying. California State University,
Long Beach.

Ul-Hameed, W., Mohammad, H., & Shahar, H. (2018). Microfinance institute’s non-financial services and women-
empowerment: The role of vulnerability. Management Science Letters, 8(10), 1103-1116.

Vail, K. (2002). How Girls Hurt. American School Board Journal, 189(8), 14-18.
Van der Wal, M. F., De Wit, C. A., & Hirasing, R. A. (2003). Psychosocial health among young victims and offenders of

direct and indirect bullying. Pediatrics, 111(6), 1312-1317.
Zequinão, M. A., Cardoso, A. A., da Silva, J. L., de Medeiros, P., Silva, M. A. L., Pereira, B., & Cardoso, F. L. (2017).

Academic performance and bullying in socially vulnerable students. Journal of Human Growth and Development,
27(1), 19-27.

Zhou, Z.-K., Liu, Q.-Q., Niu, G.-F., Sun, X.-J., & Fan, C.-Y. (2017). Bullying victimization and depression in Chinese
children: A moderated mediation model of resilience and mindfulness. Personality and Individual Differences,
104, 137-142.


	1Introduction
	2Literature Review 
	2.1Impact of School Bullying on Perceived Academic Pe
	2.2Mediating Role of Student Depression
	2.3Theoretical Framework             

	3Methodology
	3.1Data Collection
	3.2Measures 
	3.3Analytical Tools

	4Results and Analysis 
	4.1Demographics
	4.2Descriptive Statistics
	4.3Rotated Component Matrix
	4.4Convergent and Discriminant Validity
	4.5Confirmatory Factor Analysis 
	4.6Structural Equation Modeling

	5Discussion and Conclusion
	5.1Discussion
	5.2Conclusion
	5.3Implications and Limitations 
	Basiouni, A. (2020). Peer coaching: the emergence 
	International Journal of Business Tourism and Appl


